





　本研究では、地方A大学の 1年生 135 名を対象として、初年次教育科目の授業前後で行った学生調
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2016; 成田 , 2017）。
一方、汎用的技能の評価については、二つの取
り組みが行われてきた。一つはAstin（1993）の
I-E-O（Input ‒ Environment - Output）モデル
を基にした学生エンゲージメント研究の観点であ
る（葛城 , 2006: 小方 , 2008; 岡田・鳥居・宮浦・



























PROG（Progress Report On Generic Skills）が
ある。PROGでは、汎用的技能をリテラシーと
コンピテンシーの二側面から測定している（成田 , 
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Sawada Tadayuki（Liberal Arts Education Center, Ishikawa Prefectural University）
Individual diﬀerence in development of generic skills
through ﬁrst-year education
Abstract
Development of generic skills has recently become an issue in higher education. In this study, we 
examined factors to explain individual diﬀerence of the generic skills of freshmen at the end of 
spring semester. A progress report on generic skills （PROG） was used as a way of measuring 
generic skills quantitatively, and its results were linked with data obtained in a questionnaire 
surveys. 135 freshmen were asked to answer a series of self-report questionnaire survey at 
beginning of spring semester and at the end of it. PROG was carried out at the end of spring 
semester. Based on the Input-Environment-Output （I-E-O） model of Astin （1993）, the following 
hypothesis was investigated: Even when the psychological characteristics of the students at the 
time of admission was controlled, the growth index throughout spring semester （i.e. amount of 
increment of each score） and acquisition of self-adjustment learning strategy at the end of the 
semester would inﬂuence the individual diﬀerence of generic skills. As a result, it was found that 
the competency score of PROG was inﬂuenced not only by the score of self-eﬃcacy at the time of 
admission but also by the increase in the self-eﬃcacy score throughout the spring semester. It was 
also revealed the acquisition of the metacognitive self-regulating learning strategy at the end of the 
term inﬂuenced on competency score. On the other hand, unfortunately, no factor was associated 
with the literacy score of PROG.
Key words: generic skills, cooperative learning, psychological traits, learning experience, 
self-regulated learning strategies
